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Abstract
Teacher-centered pedagogical practices seem insufficient for promoting students’ active 

learning in semester-based teaching. Therefore, we argue that integrating participatory 

pedagogy as a strategy to the teacher-centered pedagogical practices contributes to the 

existing semester-based teaching, learning, and assessing practices. Inspired by living 

educational theory, we engaged with nine students of Science, Technology, Engineering, 

Arts, Mathematics (STEAM) in the Participatory Action Research (PAR) course/class living 

our shared value, respect, in the process of facilitating for six months (February-July 2020). 

Considering each class, a cycle (i.e., of planning, action, observation, and reflection design) 
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and adapting dialogue as a research method, we generated and analyzed information in a 

participatory way. We discussed how participatory pedagogy created a respectful learning 

environment and influenced our students, us, and the PAR curriculum. Journal entries, 

students’ blog writings, students’ assignments, arts and designs, and curriculum hold the 

evidence of curriculum improvement through pedagogical inventiveness, empowerment, 

enhancement of criticality, and reconceptualization of the curriculum. Finally, we shared 

how the participatory pedagogy becomes a context-responsive pedagogy that exhibits hope 

for a better world in the diverse educational contexts, including (post) COVID-19. 
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Introduction

Teacher-centered pedagogical practices do not seem to promote students’ active learning 

in a semester-based M. Phil graduate class of Nepal. Therefore, we argue that 

integrating participatory pedagogy as a strategy to the teacher-centered pedagogical 

practices supports the existing semester-based teaching, learning, and assessing processes. 

For instance, participatory pedagogy seems a possible alternative for developing and 

improving the graduate-level curriculum while teaching, learning, and evaluating. 

Interdependent learning is one of the essential aspects of course design and teaching in 

the higher education online teaching and learning context (Plotts, 2021), which shares 

the qualities of participatory pedagogy with the aspiration of co-learning and collaborative 

learning. 

For many years, students’ contribution to the curriculum development and/or improvement 

seems to be an overlooked issue, particularly in the Nepali higher educational context. 

At first glance, curriculum development for the university class seemed only the 

responsibility of the university teachers. Although the literature showed that collaborative 

and contextual learning are best practices (Plotts, 2021), they were less/not in practice, 

particularly in Nepal. Moreover, implementing the participatory action research (PAR) 

course developed by the teachers in the Participatory Action Research class seemed 

impractical and irrelevant. Perhaps, we might have overlooked the possibilities of a 

participatory pedagogy in the university class. If we continued to believe that students 

are learners and teachers are meant for teaching, higher education would enlarge the 
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gap between learners and teachers, which would transfer to school-level education 

against the socio-constructivist essence of co-learning and co-constructing knowledge.

Adaptation of integral perspective (Taylor et al., 2012) would value multiple 

perspectives and multiple methods in designing the curriculum. Seemingly, existing 

objectives-based curriculum, “curriculum as discrete tasks and concepts”, and “curriculum 

with the tasks and concepts” are disconnected from the learners’ real or changing life 

situations. We could value students’ lived and living experiences, their unique learning 

and the learning process, and their diverse interests, needs and aspirations (Schubert, 

1986). We could attempt to enrich further through developing  Schubert’s metaphorical 

understanding of “curriculum as currere” (Schubert, 1986). “Curriculum as currere” or 

autobiographical form of the curriculum is participatory, dynamic, transformative, and 

living in nature (Schubert, 1986). It would support “to envision possibilities and fashion 

new directions for oneself, others, and the world through mutual reconceptualization” 

(Schubert, 1986, p. 33). “Process-inquiry” (Mckernan, 2008, p. 87) could provide a 

foundation a process-based participatory curriculum through participatory pedagogy. The 

participatory pedagogy may share the similar attributes of “curriculum as currere” value 

the first-person reflective learning process, and learners’ lived and living experiences.

On the one hand, school teachers need to reconstruct the curriculum as 

student-centred education system (Cho, 2019). On the other hand, university professors 

intend to develop and facilitate a research-based curriculum and value study and 

creativity (Javkhlan & Hyun, 2021). It seems Korean, Mongolian, and Nepali school and 

university classes aspire to shift from teacher-centred practices to learner-centred 

practices. It is because higher education students face challenges to “process knowledge, 

think critically and solve problems” (Javkhlan & Hyun, 2021, p. 47). Universities also 

initiate the system (e.g., semester-based teaching) to promote the students’ active 

learning and self-directed learning of the university teachers (Tripathi et al., 2020). 

Perhaps, change in the system (e.g., semester-based teaching) was insufficient to 

promote active learning of the graduates. Teachers need to enhance pedagogical 

knowledge, skills, and practices. The lecture method separating teaching and learning 

would not always support semester-based teaching in Nepali higher education (Tripathi 

et al., 2020). Adopting, adapting or developing multiple strategies could be alternatives 

for Nepali graduates and beyond (Tripathi et al., 2020). Working alone would not be 

enough for the students, teachers, and teacher-educators who believe in social 

constructivism to enhance teaching, learning, and assessing.

Therefore, we could use or integrate participatory pedagogy as an alternative by 
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taking educational responsibility of engaging in collaborative culture in the transformative 

educational research community (Luitel & Taylor, 2019). We could value learners’ 

perspectives and visions of what counts as education and research. We could provide a 

dialogic space for collaborative sense-making. We were motivated by Jenkins’s (2004) 

participatory approach that effectively engaged learners in the course planning 

frameworks in Peace Education in a higher educational context. Next, Barber et al.’s 

(2020) study with STEM graduates provided evidence of the effectiveness of early 

childhood and elementary STEAM classrooms using children’s narratives that inspired us 

to continue the discussion on participatory pedagogy. 

So, the purpose of this paper is to seek possibilities of participatory pedagogy for 

enhancing teaching, learning, and enhancing in a semester-based method course, 

Participatory Action Research, for M Phil graduates in a Nepali university class. 

Research Context

Participatory Action Research (PAR) was a course of an MPhil graduate level in a 

university of Nepal. In this PAR class, we (first and second author) had nine students 

from diverse disciplines (Science, Technology, Engineering, Arts, Mathematics or 

STEAM). The students belonged to diverse (e.g., gender, culture, language) groups who 

were forced to adapt the online teaching mode and learn from the face-to-face mode in 

the COVID-19 context. Among nine students, we had only one female student. It 

roughly reflected the gender imparity of Nepali university education (Gurung & 

Rajbanshi, 2020) when we had only the face-to-face mode of teaching and learning 

context, i.e., in the pre-COVID-19 context. Perhaps, it was a call to promote an online 

or blended education system and adapt gender-responsive pedagogical approaches to 

enhance gender equity. 

In this new situation, the traditional teaching approach (e.g., lecture method) and the 

conventional notion of a teacher as an expert who knows all and the students as a 

tabula rasa would not foster the teaching, learning and assessing without enhancing a 

culture of respect. We think respect is deeply rooted in Nepali culture, so it is 

unavoidable in the university classroom. However, respect seems outside the academia 

as it is rarely researched in general and university classroom, in particular. Cultural 

presence in online spaces is culturally responsive, contributing to acculturative stress 

among students of cultural diversity (Plotts, 2021). Here, enhancing a culture of respect 
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means valuing the teachers and student-teachers’ perspectives, beliefs, values, experiences, 

and practices by the facilitators and vice versa within a safe learning space. Seemingly, 

the Nepali culture of respecting teachers as supreme or gurus might have uncritically 

believed which created a never-ending project of searching suitable pedagogical 

approaches and strategies to foster students’ learning. 

It appeared to us that respect was not the phenomenon of academia. However, we 

saw the possibility of developing a culture of respect between the students-teachers and 

teachers or facilitators to enhance teaching, learning, and assessing. The warm (i.e., 

respectful) relationship between students and teachers makes the learning space safe. 

According to Bhattacharya (2006, p. 19), in the Buddhist education system, “The 

relation between teacher and the student was close and cordial…Both the pupil and the 

teacher used to sail in the same boat in the ocean of knowledge… interaction between 

the pupils and the guru was more effective and less formal.” However, we were 

promoting (to some extent) ceremonious relationships rather than cordial.

Many people might think that a culture of respect is the issue of school, not of the 

university classrooms. For long the issue of respect was valued in the school context. 

For instance, the study argued teaching respect in the school classroom (Howard, 2009; 

Langland, Lewis-Palmer, & Sugai, 1998; Midobuche, 1999); dignity in the school 

(Curwin et al., 2018); positive classroom motivational environments in the school 

(Patrick et al., 2011), however respect seemed overlooked in the university classrooms. 

At first glance, it may seem sufficient to teach respect in the school classrooms. 

However, fostering the culture of respect top-down approach via university culture also 

plays a vital role. Respect, a deeply rooted socio-cultural and religious practice, affects 

teaching and learning as it brings quality learning outcomes not only in the school but 

also in university classes (Kuusilehto-Awale & Lahtero, 2014). The study of Hewitt‐

Taylor (2001) and Haroun and O’Hanlon (1997) revealed that neither the students nor 

the teachers had felt respect that negatively affected teaching and learning. Respect is 

the indicator of an effective teacher (Brown, 1981). 

The initial perception (i.e., respect as a ritual) seemed insufficient to consider in the 

process of meeting globalization. It is because, on the one hand, “online learning is an 

evolving subject and it requires innovative research methods and approaches to be fully 

explored and harnessed” (Isaias et al., 2020), Preface vii), on the other hand, in the 

difficult learning context and challenging time online teaching becomes a challenge. For 

instance, in the context of COVID-19, online teaching and learning demanded 

context-responsive pedagogical approaches and strategies. The study of Isaias et al. 
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(2020, Preface vii) argued that “online teaching and learning demands the restructure of 

curricula, the evolution of teaching methodologies, and the students’ preparation to the 

particular online learning requirements.” Therefore, we looked for context-responsive 

pedagogical approaches to facilitate participatory action research courses via online 

teaching mode, which could respect both students and teachers. “Critical pedagogy” 

(Markham, 2019) might be supportive, but we could not (only) be critical in the 

context of COVID-19 as we all needed appreciative space for teaching and learning. 

The study of de Sousa et al. (2019) showed the possibility of appreciation, 

empowerment, and equal participation of participatory pedagogy that benefitted with 

early grades to empower with the appreciative approach. With the positive strength of 

the appreciative approach, empowering intent, and equal participation of teachers and 

students, we saw the possibility of adapting participatory pedagogy in our university 

classroom.

If we continue to believe that respect is the issue of school classrooms, we might 

continue to have trouble with inequality in perception and practices; we might continue 

seeking suitable pedagogical approaches to fix the problem of inequality in the 

university classes. Perhaps we were towards resolving teachers as experts and students 

as a blank sheet by bringing and promoting respect, a cultural tool, in the academic 

context. Although, “peer-mentoring” (Clark & Andrews, 2009), “technology-based 

teaching strategies” (Jesa, 2017) “teaching self-awareness and regulatory strategies” 

(Quinlan, 2016a) “emotion analysis”(Quinlan, 2016 b) “developing criticality” (Ford & 

Myles, 2011) “pedagogy of discomfort” Zembylas (2015), “red pedagogy” (Grande, 

2008) could enhance higher and university students’ cognitive and emotional learning, 

however, they might not also foster the culture of respect sufficiently in the university 

classroom in the context of Nepal in COVID-19 context. Instead, they seemed to 

promote a less respectful culture between teachers and the students in the classroom 

that fosters inequality. Here, inequality refers to the teacher as an expert or know-all 

and students as a know-nothing or tabula rasa.  

Theoretical Perspective

Cultivation of compassion and gratitude provide positive feedback and create a suitable 

learning environment in online teaching and learning (Kennette & Chapman, 2021). 

Inspired by living-educational-theory, “living love” (Dhungana, 2020, p. 45) and adapting 
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the question-how can I/we improve what I/we have been doing? (Whitehead, 1989), we 

engaged in the research process. In the process, the inclusive perspective of “living 

love” that shows equal respect to self and others (Dhungana, 2020) could engage 

students of diverse worldviews and theoretical and methodological backgrounds 

respectfully. Here, living love refers to respecting facilitators’ and learners’ perspectives, 

lived and living experiences, needs, and ways of learning equally in participatory action 

research class. In particular, the notion of living love shall also be drawn from 

unconditional love by those who are in power, with privilege, and for others’ wellbeing 

(Menon et al., 2018). The living values and respect are embedded part of the 

participatory approach and transformative value in the adult learning process (Jesudason, 

2019). We could build a respectful learning environment being respectful to self and 

others and create a free and safe communicative space, a culture of respect, where 

learners linked their learning with real-life situations and critically self-reflect. Moreover, 

developing a culture of inquiry (Delong, 2013) we gave importance to a shared value, 

respect, and created a safe dialogic space through a respectful environment to influence 

students and engage in action-reflection cycles through arts to enhance teaching, 

learning, and assessing graduates. 

Methodology

We adopted a participatory action research methodology based on the epistemology of 

social constructionism (Chevalier & Buckles, 2019). Next, we employed dialogic space 

(Delong, 2020) as a basis for generating evidence, making meanings and actions. We 

had an emancipatory intent for creating safe communicative spaces (Kemmis, 2008). So, 

we adapted dialogue as a research method (Delong, 2020). The space symbolizes 

designing the course in the form of participatory action research as a regenerative 

community dialogue project in collaboration with the authors and nine student 

participants. Among nine, we had one female, and eight male students and the five of 

them were major in Mathematics and the four were major in science. 

Further, to facilitate the M. Phil course, PAR the pedagogical process, we divided the 

weekly class into four major parts: reflection, action, observation, and planning. 

Moreover, all the co-researchers took responsibilities such as observation, teaching, 

learning, reflection and assessment. We recorded reflections in the reflective journals, 

assignments of reflective articles, and blog writings. 
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Accepting the educational responsibility of addressing social justice in the educational 

setting, the first author (Ph.D. research student) designed this paper to explore 

possibilities of participatory pedagogy in the process of facilitating M. Phil class in the 

Department of STEAM Education of a university of Nepal for six months (February, 

2020 to July, 2020). The second author (Post-doctoral researcher) contributed to the 

process of intervention, evidence-based action process, and data collection. The third 

author (Ph.D. research student), a critical friend, supported by critically observing and 

providing feedback; the fourth author (the supervisor of the first, second and the third 

authors) appraised the process as well as the content, very much analogous to the role 

of an enabling architecture. 

Finally, we shared a participatory approach as a regenerative community dialogue for 

data collection, management, analysis, meaning-making, and collective validation of 

everyday practices. For instance, the first author recorded observational notes and 

reflected on the process through the journal entries; the second author recorded the 

curriculum development process and students’ reflections, assignments, and blog writings 

in electronic journals. The third author provided critical feedback throughout the process. 

Thus, we collaboratively made sense of students’ blog writing, arts and designs, and 

reflective journals to analyze and came up with five themes. Regarding data sources 

and evidence, inspired by Willink and Jacobs (2011), we selected and used evidence 

generated from electronic portfolios (e-portfolios) such as journal entries, blog writings, 

assignments, arts and designs, and curriculum. They hold the evidence of curriculum 

improvement through pedagogical inventiveness, empowerment, enhancement of 

criticality, and reconceptualization of the (participatory action research) curriculum 

through arts and technology. We took prior consensus from the students to use and 

disseminate the recorded data.

Pedagogical Inventiveness

Participatory pedagogy developed a sense of pedagogical inventiveness among the 

authors and the students. Here, pedagogical inventiveness refers to the new (at least to 

the individual students) concept of pedagogical approach that emerged in the learning 

process, which has the potentiality to address the emergent issues of the respective 

students in their classes. It would not be possible without internalizing the participatory 

action research by the authors and applying it in the classroom. It would be challenging 

for the students to practice participatory action research in the real-world setting (i.e. 
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student-teachers’ classrooms). For instance, in the assignment of 18 January 2020, 

Student-3 wrote:

With the desire to enhance a few other skills such as the development of critical 

thinking skills, fostering an inquisitive attitude towards learning and knowledge 

observation, curiosity, understanding and regulating their emotions and creating 

awareness of rich cultural diversity, one should design arts-based pedagogy.

Here, the students’ concept of art-based pedagogy was integrating arts (such as poems, 

drawing, and photos) in their teaching and learning. The students used diverse forms of 

art in the reflection process. Reflecting Student-7 shared, “I have used several forms of 

arts such as movie, video, dance, pictures, painting, audio, poems, songs, and 

technological devices to present my critical reflections in my class.” Seemingly, the 

participatory approach supported students to integrate multiple forms of art, which made 

pedagogical inventiveness possible. Not only arts integration, but literature review also 

enhanced their creative skills. For instance, on 18 January 2020, Student-3 mentioned in 

his assignment:

While presenting the paper, I discovered general pedagogical approaches to be 

more gender-responsive. And, I learned to give both girls and boys equal 

opportunity to discuss questions in the classroom, draw pictures that portray 

positive gender messages in schools, and be (gender-based) role-playing activities. 

Thus, I hope that this learning journey will help me continue my career as a 

teacher, educator, and researcher in the days to come.

The student’s choice of literature exhibited his living value, the value of equality. For 

instance, he developed a concept of gender-responsive pedagogy. Seemingly, the 

participatory process did not limit the given pieces of literature or resources but 

encouraged them to explore more literature of their choice that created a creative space.  

Further, students’ metaphorical representation of the participatory planning, participatory 

action research process, writing process of reflective assignment, reflection on a 

participatory action research journey, and metaphor of participatory action research 

provided enough explanation of students’ in-depth understanding of multiple possibilities 

of pedagogies in their practices like design thinking, feminist pedagogy, participatory 

pedagogy, arts-based pedagogy, and STEAM pedagogy.

Intending to develop a culture of respect, we respected students’ needs and wishes. 

For instance, we improved the assignments when students felt the need for improvement. 
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Then we discussed it with the students and changed. Valuing flexibility, we changed 

assignments as per the suggestion and requirements of the students despite challenges. 

We remember how confused we were! However, we were confident that we were 

practicing a new approach. Students might (not) have taken it negatively. Luckily we 

(co-facilitators) collaborated and students cooperated with us.

However, we were aware of the aim of the participatory approach. Using participatory 

pedagogy was to challenge the traditional preaching, way of teaching (Koivula, 2015). 

We were attempting to improve existing pedagogical approaches by adapting a 

participatory approach. Thus, inviting students to contribute to the course content, 

providing flexibility to choose the reading materials and research topic for their 

assignment, and evaluating their peer’s work brought a change in the whole syllabus 

and the learning outcomes. It aligns with Simmons, Barnard, and Fennema’s (2011) 

three elements of participatory pedagogy, providing choice and flexibility, challenging 

and letting students take risks, and reflecting critically on their own learning that made 

possible for pedagogical inventiveness. Besides, pedagogical inventiveness created a safe 

space to feel empowered. 

Empowerment

The participatory approach empowered the students significantly. Likewise, empowerment in 

participatory pedagogy is an ongoing discourse within and outside the classroom 

teaching and learning and in the learners’ performance. Emancipatory interest emphasizes 

autonomy, responsibility, and criticality (Luitel & Dahal, 2020). Participatory pedagogy 

empowered the learners by blending the praxis as a notion of transformation. 

For instance, Student-6’s assignment of 4 August 2020 showed that I am more 

empowered and automated to apply research methods while doing my MPhil research 

project. I think implementing STEAM as a pedagogical innovation improves the current 

pedagogical practices of mathematics and science teachers.

Seemingly, various forms of dialogue within and out of the classroom as experienced 

by us while facilitating the course reflected in students’ empowerment. Here, dialogue is 

a community of course facilitators and learners developed in the participatory process. 

We discussed the diverse issues and set shared goals (e.g., curriculum improvement). 

Through the shared goals, we facilitators could ensure progress over the course period. 

Hence, the dialogue was a community of practices that empowered students. For 

instance, on 16 JulyStudent-6 wrote:
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Throughout this process, like the heart, soul, and mind of Durga Mata, I have 

now become a more conscious human being who is doing thoughtful actions in 

his life to be an agent of change. In doing so, I have become more enlightened 

and empowered to do ‘Practice Making Practice’ to sustain my personal and 

professional life. I am sure that I will work on transformation of school and 

university education through teacher education and research.

The students felt empowered as they sensed they could influence self, others, and social 

formation. The notion of empowerment became a multi-dimensional community of 

practices and/or process that helped to gain control over existing practices by 

questioning taken-for-granted values, belief, and assumptions and generating more 

empowering ideas and informed actions for the new mind and learning how to work 

‘developmentally’ (Luitel & Taylor, 2011).

Further, students felt motivated by our (particularly female authors/facilitators) presence. 

For instance, on 10 July 2020, Student-2 mentioned in her assignment as:

It was 11 February 2020, and we had our first class of participatory action 

research. I was happy to find two lady teachers to facilitate the course. It was 

also encouraging for me that ladies are also capable and competent like males in 

many ways.

When we read this part, we realized that students were aware of pre-existing gender 

issues of Nepal. We realized that the participatory approach of female facilitators 

enhanced gender equity and ensured gender equality. Next, caring facilitators influenced 

students positively. For instance, appreciating our caring nature, Student-3 wrote: “I was 

heavily involved in creating, evaluating, analyzing as well as critically reflecting, 

appreciating and participating with learners with highly caring course facilitators.”

Thus, a participatory approach of caring facilitators empowered the students in the 

graduate class. Empowered students further explored the space to enhance their criticality.

Enhancement of Criticality

Participatory pedagogy, an empowering approach, created balance in both cognitive and 

affective domains of learning, which developed 21st-century skills among students and 

enhanced the ability to make critical comments. For instance, on 4 August 2020, 

Student-2 wrote in her blog as:
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This process of arts-based reflection, article discussion, giving feedback and score 

went through for several weeks, during which we were enlightened with various 

concepts of PAR. Similarly, through the arts-based reflection, the class had 

become interesting, fun, and we were being creative as well as innovative. The 

journey has empowered us to develop dimensions of transformative learning like 

being critically reflective, creative, innovative, adopting arts-based pedagogy, 

developing collaborative skills, etc. We learned and got insights about PAR doing 

PAR as our pedagogical practice. I created three poems for arts-based reflection, 

and I am happy this PAR journey explored that quality in me which I did not 

know before.

We used Johnston et al.’s (2011) notion of a critical student’s personal qualities and 

values for claiming the enhancement of STEAM graduates’ 21st-century skills. Connected 

with the values of respect and collaboration through dialogues, participatory pedagogy 

created a democratic space for the students to build their understanding of participatory 

action research. 

Seemingly, through collaboration, the students learned from their peers. The students 

got the flexibility of selecting the article for discussion and the topic of their choice to 

do the case study. Besides, the final assignment was also a consensus between the 

facilitators and the students where little instruction was given. The students had 

complete flexibility and a safe place to present their knowledge (Koivula, 2015). 

Participatory pedagogy provided a space for dialogue and critical reflection so that 

students from diverse ethnic backgrounds can achieve a transformative learning 

experience (Ecclestone, 2016). For instance, the art-based reflection of their understanding 

of the participatory action research supported developing their self-awareness and 

self-knowledge. On 4 August 2020, Student-6 reflected as:

Throughout this course of study, I was able to paint my inner self, sing a song 

of my highs and lows, dance my abilities and inabilities, film my past actions to 

modify those behaviours, and picture my dispositions. These activities made me 

aware of my past actions, learn from these actions, be imaginative to improve 

and transform my core belief system to contribute to society as a human being. 

The students’ conscious participation in the continuous reflective cycle of planning, action, 

observation and planning showed enough space to enhance cognitive and affective skills 

and competencies among students and the facilitators. As a result, cooperation and 

collaboration prepared a safe background to reconceptualize the ongoing curriculum.
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Reconceptualization of the Curriculum 

For making the course participatory, we used the students’ past experiences and present 

insights (including ours), integrating multiple forms of arts and technology that modified 

classroom culture as if the instructors were living the participatory action research 

curriculum. As a result, the curriculum underwent reconceptualization, a process of 

reflexive practice and analysis (Grumet, 1999). It was as per the need of the context 

and through dialogues to acknowledge the students’ need. 

Reconceptualization of participatory action research curriculum was possible through 

arts and technology integration in pedagogy. Furthermore, it followed Grumet’s (1975) 

three dimensions of reconceptualization, namely political in which the authors were 

conscious as who was reforming the curriculum and why; phenomenological in which 

the authors’ experiences were considered a foundation for reforming the curriculum; and 

biographical in which the authors were conscious of past action and its influence on the 

present and future. 

Similarly, arts and technology integration provided the curriculum with a new 

conceptual structure, making the curriculum rich with both the students’ experiences and 

the instructors’ experiences. Sometime in August 2020, Student-9 mentioned in his 

reflection as -Next, the practice of critical reflection integrating different forms of arts 

was phenomenal for me to represent my past and present actions, learn from these 

actions, and improve for the better tomorrow.

Amid the COVID-19 pandemic, technology became a helpful platform and a source 

of inspiration to continue online classes and the arts integration brought life to the 

classroom. Student-2 mentioned on 10 July 2020 in her blog as:

As usual, we had a class on 27 April. We started with arts-based reflection. 

Some were ready with arts-based reflection using drawings, poetry, video, songs 

etc. I think the arts-based reflection has enhanced our learning in separate 

dimensions.

In the Participatory Action Research course, reflection played a vital role. Art-based 

reflection highlighted students’ transformative learning and students’ growth through 

metaphors and images (Wang, 2016) and thereby helped to reconceptualize the 

curriculum. Reflecting, on 16 July 2020, Student-6 shared as:
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In this journey of arts-based reflection, I consider devils as my limited 

understanding about PAR and reflection. This also represents my frame of 

reference or meaning perspectives characterized by hegemonic belief systems, 

taken-for-granted assumptions, and my convictions. These were limited and often 

obstacles for me to get for radical and sustainable changes in both personal and 

professional work and activities. I assume the hands of Durga Mata (a Hindu 

goddess), the multiple forms or representations or genres of arts to portray my 

past experiences. 

The participatory approach, which integrated arts and technology, supported students to 

explore their embodied knowledge as the student could connect participatory action 

research design as a methodology to fight against disempowering practices with the help 

of the metaphor of a Hindu goddess.

Conclusion and Discussion

Participatory pedagogy created a safe (e.g. respectful) space for facilitators and students. 

It improved semester-based curriculum and teaching, learning and assessing process 

through pedagogical inventiveness, empowerment, and enhancement of criticality and 

reconceptualization of curriculum. Therefore, participatory pedagogy was a context-responsive 

pedagogy that made a better university class and showed a better world in the diverse 

educational contexts. For it, subscribing to the role of “researcher-investigators” who 

“viewed teaching as reflexive practice” (Mckernan, 2008, p. 88), we (the first and the 

second author) engaged all the students throughout the process of curriculum planning, 

teaching, learning and assessing as a learning process that resulted in an inclusive 

curriculum. 

For instance, the participatory assessment that blended summative and formative 

assessment improved the creativity of STEAM learners (ElSayary, 2021). In the 

beginning, we aimed to understand participatory action research, know the essence of 

participatory action research, and design and practice participatory action research. 

Finally, we could improve the curriculum by adding one more aim, i.e. engaging in the 

field in a participatory approach. This explored the contextual need to shift the existing 

theory-based curriculum into practice-based curriculum and lecture method into 

research-based teaching, learning and assessing methods. It was a pedagogical 

inventiveness.
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The inventiveness was the contextual need of shifting theoretical class towards 

practical class. For instance, we discussed and planned to conduct each category in the 

participatory action research design following plan-action-reflection with emancipatory 

intent (Kemmis, 2008).

In the process, accepting the new role of researcher-investigators, all the students 

participated and reflected everyday practices despite having confusion in the initial 

phase. For instance, a Student-3 wrote in his blog on 4 August as,

The way facilitators introduced the course on the first day of the class appeared 

to be significant as I experienced newness. Our classroom was not in a traditional 

format where the teacher alone became very active, and students became passive 

listeners. Instead, the teaching-learning process was more participatory.

The adaption of the participatory approach supported facilitating participatory action 

research courses and improved the existing curriculum and enhanced students’ criticality. 

For it, we created a respectful learning space. Here, a respectful learning space refers to 

respecting facilitators and students’ diverse perspectives and needs. The respectful 

learning environment improved the course aims, learning objectives, content, learning 

resources, assignments, and evaluation process. For instance, the evaluation, which was 

solely designed by the first author, the intervention of the participatory approach 

integrated self-evaluation, peer-evaluation, and collaborative evaluation of an arts-based 

reflective presentation. For example, on 18 January 2020, Student-3 mentioned in his 

assignment as:

In the darkness of the pandemic (COVID-19), when the world was trembling to 

defend the situation, my facilitators resisted their best in preventing the torch of 

PAR from extinguishing. My PAR facilitators supported me to be actively involved 

in learning by allowing me to make presentations. They also established a new 

practice of evaluating our peers and made us aware about the ethics of PAR.

Respecting the diverse needs of the students (i.e. allowing presenting their learning in 

the class), we enhanced a respectful learning environment. This act further enabled the 

students to participate in the participatory assessment process. It was an empowering 

process for us, the process of learning through teaching. Perhaps intended learning 

outcomes drew attention away from the unintended outcomes. This hidden curriculum 

was an “exceedingly powerful force” that was an outcome of the school culture 
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(Schubert, 1986, p. 29) which students learnt indirectly in the educational setting. 

Seemingly, respect was the shared value of the students and ours that inspired students 

to participate actively in the participatory process. For instance, Student-2 reflected on 

10 July 2020 as:

Our evaluation class was on 8 June. In Participatory evaluation, we should know 

our positionality. Then we should reflect on the PAR evaluative process in our 

classroom. We have to plan, take responsibility, evaluate and share and do the 

final reflection and envision our future works. This mode of classroom practice is 

directed with the PAR process in which all the participants are given equal power 

or it is a democratic process.

Thus, the participatory process enhanced evaluation skills and empowered the students. 

For example, students developed a sense of pedagogical inventiveness that we discussed 

in the previous section. As a result, we could provide evidence of an improved course 

with the four modules with multiple learning objectives, contents, assignments, and 

evaluation procedures. The inclusive curriculum created a fertile space for enhanced 

teaching, learning, and assessment. 

Final Reflections

Despite our confusion, doubt, and vulnerability, we explored a participatory approach 

that influenced us (facilitators), students, and the curriculum. We hope our findings will 

inspire others to continue the discussion on enhancing teaching, learning, and evaluating 

or seeking context-responsive pedagogical strategies. This paper is evidence of the 

relevancy of participatory pedagogy in critical contexts like in the pandemic situation, in 

addressing diversity in the classroom, in working with cross-disciplinary contexts for the 

STEAM graduates, and establishing a collaborating culture of the transformative research 

community (Luitel, 2019) in teacher education. Integration of technology, arts in 

participatory pedagogy (TAP) became an innovative pedagogy that seems relevant to 

promote semester-based, research-based, and process-based curriculums in similar 

university classroom settings. Further, this paper could be of interest to national and 

international student-teachers, teachers, and teacher educators seeking alternative 

pedagogy to foster “competency-based curriculum” (Yoo, 2020, p. 48), cultural essence 

integrating modern or co-constructive approaches. The findings showed that participatory 
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pedagogy could enhance student-teachers and university teachers’ teaching, learning, and 

assessing processes and curriculum. It would not be possible without promoting 

collaborative teaching, peer learning, peer evaluation, and building mutual relationships 

between teachers and student-teachers within a culture of respect. It developed a 

context-responsive (participatory) framework to develop and enhance semester-based 

curriculum and teaching, learning, and assessing diverse university students.

Figure 1. A Participatory Framework for Enhancing Teaching, Learning, and Assessment 

of Graduates
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