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Abstract

This cross-sectional survey investigates listening comprehension strategies that are
used by English-honours undergraduate students of Myitkyina University to
comprehend their listening texts. We adopted a 5-point Likert-scale questionnaire,
"strongly agree" to "strongly disagree,” to generate data for this study, and we used
descriptive analysis to calculate percentages, means, and standard deviation. The
results show that the participants of this study prefer to use socio-affective strategies
the most, followed by cognitive and metacognitive strategies. This trend offers
valuable insights into why learners resort to bottom-up strategies more frequently
than the top-down ones in learning English as a foreign language (EFL).

Keywords: listening comprehension strategies, English-honours, undergraduate
students, Myitkyina University

Introduction

During economic integration and globalization, English has become instrumental in
communication and a bridge linking global communities. Learning English has also
become a basic need for professionals in various fields. With good knowledge of
English, we can have many opportunities, including getting good jobs or studying
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abroad. Mastering English is necessary, especially for university students. Among the
four basic skills in language learning, most language learners want to be proficient in
oral production in any target language learning. For this, they must master speaking
skills. In real situations, communication, in other words - speaking, has become one of
the problematic parts of language learning. A growing mass of research has suggested
that several factors cause failure to achieve the desired proficiency in oral skills. Some
of these factors could be the weak school graduates who join universities, inappropriate
curricula, faulty teaching methodologies, a non-supportive environment, and lack of
motivation on the learners' part (Javid et al., 2012; Pathan, 2013). According to Yavuz
and Celik (2017), there is a direct relation between input and output in the teaching-
learning process. They stated that listening is an input resource and speaking is an
output performance. In light of this claim, we assumed that listening is significant in
oral production by establishing a communication background. So, it is imperative to
know how the learners are trying to improve their listening skills and what strategies
they have primarily used in their listening tests.

Abdalhamid (2012) and Kassem (2015) investigated what listening strategies have
been primarily used in ESL learners. According to their results, their study participants
have the same pattern of using cognitive strategies the most, followed by metacognitive
and socio-affective strategies. However, there is an exciting point in the findings of
Dang et al. (2021). Their survey concerns the implementation of listening strategies by
English non-major students in Vietnam. It reveals that the socio-affective strategies are
employed at the highest end of the frequency scale, followed by metacognitive and
cognitive strategies. Therefore, this study aims to determine whether Myanmar students
prefer listening comprehension strategies like ESL learners in Western countries or
EFL learners in Asia. In this study, we investigate to understand these issues. We seek
to answer the following research questions.

i. What are the self-perceived cognitive listening comprehension strategies (CLCS)
used by English-major undergraduate students at Myitkyina, Arts and Science
University in Myanmar?

ii. What are the self-perceived metacognitive listening comprehension strategies
(MLCS) used by them?

Journal of Education and Research, Vol. 13, No. 2, 2023



82|S. M. Thu

iii.  What are the self-perceived socio-affective listening comprehension strategies
(SLCS) used by them?

Literature Review

Listening skills have been a significant concern for language teaching theoreticians
and teachers since it is one of the initial conditions of oral input in the language
learning process. For those who assume that second language learning is quite similar
to native language acquisition, listening is the primary tool learners use to create their
understanding of the target language and acquire input. Rost (2001) argued that a
crucial difference between more successful and less successful acquirers of language
skills primarily relates to their ability to use listening as a means of language
acquisition. Listening comprehension requires the learners to discover meaning
supported by several factors, such as linguistic factors, listening strategies factors, and
affective factors (Bang & Hiver, 2016). Listening strategies can also influence the
students' listening proficiency, which can be very helpful in comprehension.

On the other hand, to be skilled in listening, learners must enhance their linguistic
knowledge, apply listening strategies, become confident, and have high motivation in
listening activities (Shalawati, 2018). This contestation supports the idea that efficient
listeners effectively use listening strategies to understand the texts better and use those
strategies (Kassem, 2015). According to Vandergrift (2007), listening comprehension
strategies, are the strategies listeners consciously or unconsciously use to understand,
analyse, and interpret a text. A review of relevant literature reveals that scholars
classify listening strategies into three kinds. They are cognitive (mental activities for
manipulating the language to accomplish a task), metacognitive (mental activities for
directing language learning), and socio-affective (activities involving interaction or
affective control in language learning) (Nowrouzi et al., 2015).

Cognitive Strategies

Cognitive strategies are exploited to understand linguistic input better and have
complete data information. To guess the meaning of unknown words from the context
is an example of cognitive strategy. Gilakjani and Sabouri (2016) suggested that
cognitive strategies help the learners understand the listening texts and store input in
short-term memory for immediate use or even keep it in long-term memory for later. In
this strategy, understating begins with the reception of listening content by applying the
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organization of sounds and words as a decoding process. This kind of strategy is a
problem-solving technique language learners use to deal with listening texts and
increase their comprehension. Other examples of cognitive strategies are repetition,
guessing, memorising, summarising, and piecing together details.

Metacognitive Strategies

We define metacognition as thinking about one's thinking. Vandergrift (2007)
posited that advanced listeners use metacognitive strategies twofold compared to
elementary listeners. Metacognitive strategies keep learners conscious during listening
tasks. Holden (2004) suggested that these strategies facilitate listening comprehension
by planning, monitoring, and assessing the information collected related to the listening
text as pre-listening activities. A significant benefit of these strategies is the enhanced
ability of learners to achieve their attention back if they lose it while listening to the
text.

Socio-Affective Strategies

Vandergrift defined socio-affective strategies as those employed by listeners in
collaboration with peers and friends to verify comprehension and minimize anxiety to
ensure better listening comprehension (as cited in Bidabadi & Yamat, 2011). Bingol et
al. (2014) remarked that a 'socio-affective strategy’ ensures and promotes positive
emotional reactions and perceptions of language learning. An example of socio-
affective strategies is choosing or rehearsing a telephone conversation in L2 with
another student to develop confidence when completing tasks in the target language
(Bingol et al., 2014). Habte-Gabr (2006) also reiterated that these strategies include
stimulating learning by building better learning relationships among teachers and
learners. Furthermore, it is also important for a learner to know how to reduce anxiety,
show enhanced confidence, and maintain high motivation to maximize listening
comprehension.

Methods

This cross-sectional study used a survey design. The researcher investigated 35
English-honours undergraduate students by using a quantitative research approach. A
Likert scale with a "strongly agree to a strongly disagree” questionnaire was
administered to the participants to record their perceived preferences of cognitive,
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metacognitive, and socio-affective listening comprehension strategies. The researcher
adapted the instrument that Nowrouzi et al. (2015) used for their survey. The researcher
sent this questionnaire to three senior English professors for their expert opinions about
the appropriateness of the questionnaire's content. The feedback from these experts
suggested adding some more listening comprehension strategies. The researcher
incorporated the recommended items in the relevant sections of the questionnaire and
further validated it by sending it to the same experts. The final version contained 38
items in three subsections. After finalizing the procedural steps to establish the validity
and reliability of the instrument, the translated version of both English and Myanmar of
the final 38-item questionnaire was administered to the participants of this study. The
respondents were requested to complete the survey during their teaching-learning
sessions. The data were manually entered, and descriptive statistics in terms of means,
standard deviations, and percentages of the responses of the participants of this study
regarding the questionnaire items were calculated using version 20 of SPSS. The data
generated was tabulated to analyze and discuss with the previous research.

Results

The data generated through the descriptive analyses of students' perceptions towards
38 items of various listening comprehension strategies have been presented in Table 1
below.

Table 1: Descriptive Statistics for Cognitive Strategies (N=35)

Responses Calculation Interpretation

S Statements on
N cognitive strategies gfggggﬁ Disagree  Neutral Agree ggrgggly Mean  SD

| put new words into a In practice, it is
1  context to understand 0 2 0 29 3 3.97 057 often applied

the meaning.

I make guesses about In practice, it is
2  thetopic based onwhat 1 1 4 16 12 4.09 0.92 often applied

has already been said.

I listen for the main In practice, it is
3 ideas firstandthen the 0 5 8 10 11 3.79 1.05 often applied

details.

I predict or make In practice, it is
4 hypotheseson texts by 0 5 2 24 3 3.74 0.82 often applied

titles.

While listening, | fix In practice, it is
5 things together from 0 14 9 9 2 2.97 0.95 sometimes applied

the details.

While listening, | will In practice, it is
6  noticethe information 0 0 11 21 2 3.74 0.56 sometimes applied

guestions about who,
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how, when,where, and
what in the content.

I use the tone of voice

In practice, it is

7  toguess the meaning of 0 4 5 21 4 3.74 0.82 .
what | hear. often applied
I use body language to In practice, it is
8  guess the meaning of 2 12 8 11 1 291 1.01 sometimes applied
what | hear.
I use the material in the In practice, it is
answer sheet (e.g., sometimes applied
printed items, choices,
9 and pictures) to guess 2 2 9 19 2 350 0.92
the meaning of what |
hear.
| practice soundsin the In practice, it is
target language thatare sometimes applied
very different from
10 sounds in my own 2 7 3 20 2 338 1.06
language to become
comfortable withthem.
I listen to the radio in In practice, it is
1 the target language. 0 16 4 13 1 297 098 gometimes applied
I watch  English In practice, it is
12 programs on TV. 0 11 4 16 3 332 1.02 sometimes applied
I prefer to talk to In practice, it is
13 foreigners in English. 0 4 9 17 4 362 084 often applied
While listening, | make In practice, it is
14 a written summary of 2 13 3 13 3 3.06 1.16 sometimes applied
the main points.
I make a mental In practice, it is
15 Summary of 1 9 10 1 3 318  1.01 sometimes applied
information presented
in a listening task.
| take notes of themain In practice, it is
16 points and keywords. 0 3 ! 1 ! 382 086 often applied
| watch movies in the In practice, it is
1 target language. 0 0 3 Lt - baf2 HEE always applied
Average 0.6 6.4 58 167 A gm0 PEEES
often applied
NOTES:

1.00-1.80= In practice, it is never applied
1.81-2.60= In practice, it is sometimes applied
2.61-3.40= In practice, it is sometimes applied
3.41-4.20= In practice, it is often applied
4.21-5.00= In practice, it is always applied

Table 1 presents the mean values for cognitive strategies, one of the listening
comprehension strategies investigated in this study. The information in Table 1
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indicates that most learners watch movies in the target language to improve their
listening skills. A high mean of 4.32 has been recorded for this reason. Secondly, most
learners prefer to guess the topic based on what has already been said while listening.
The value of mean 4.09 has been illustrated for this reason. The mean value of 3.97
indicates that some learners put new words into context to understand the meaning. The
value of the mean, 2.91, showed that very few learners use body language to guess the
meaning of what they hear.

Table 2: Descriptive Statistics for Metacognitive Strategies (N=35)

S Statements on STy Responses Sty Calculation Interpretation
N metacognitivestrategies disagree Disagree  Neutral Agree agree Mean SD
. In practice,
18 'mirr‘]i“"geﬁorpe"';‘i';t;ginmy 4 17 8 5 0 241 0.88 itissometimes
g applied
| prepare for talks and
performances | will hear In practi
h actice
in the target language by np -
19 reading some 3 18 8 5 0 244 085 it |sasorlri1§(tj|m&s
background materials pp
beforehand.
I decide to focus on the
topic and ignore the In practice,
20  distracters, such as 0 5 7 19 3 359 0.84 it is often
people and things applied
around me.
I try to listen for specific In practice,
21  details to see whether | 0 1 0 26 7 415 0.55 itis often
can understand them. applied
In practice,
22 | listen for keywords. 1 3 6 19 5 3.71  0.92 it is often
applied
23 " tohtér;?erstacﬂt\;]vgjz 0 2 2 23 7 A G Er?ﬁ‘ttlec: '
translating it word-for- : : .
applied
word.
| use my experience and In practice,
24 knowledge to help me 3 1 8 17 5 3.59 1.06 it is often
understand. applied
. In practice,
25 L"g;go keep up with the 2 3 11 14 4 344 101  itisoften
peed. applied
Al inpacce
26 interpretation with my 2 4 7 18 3 3.47 101 |ta|s (;if(;aén
knowledge ofthe topic. pp
I quickly adjust my -
. . . In practice
interpretation  during . '
21 listening if | realize that 0 8 6 22 3 3.74 074 |ta|s ?ifetgn
it is not correct. PP
28 | Think back to 0 3 5 24 2 3.74 0.70 In practice,
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everything | heard to it is often
verify the applied
meaningfulness of
guessed words.
As | listen, I sometimes .

In practice,

ask myself if | am oyl
29 iisfied with my 0 3 7 15 9 3.88  0.90 itis often

comprehension. apiies
After listening, | think In practice
back to how I listened L '
30 and about what | might 0 3 10 18 3 3.62 0.77 itis (;_ftgn
do differently next time. applie
After listening, | think
back to the quality of
my strategy use (for In practice,
31  example planning, 0 3 10 18 3 3.62 0.77 it is often
inferencing) and about applied
how I can do better next
time.
| prepare a list of my In .
roblems and try to n practice,
32 golve thorm before}’my 0 5 7 18 4 3.62 087  itis ?_ftgn
next listening. applie
In practice,
Average 1.0 4.9 6.8 17.4 3.9 3.54 0.97 it is often
applied
NOTES:

1.00-1.80= In practice, it is never applied
1.81-2.60= In practice, it is sometimes applied
2.61-3.40= In practice, it is sometimes applied
3.41-4.20= In practice, it is often applied
4.21-5.00= In practice, it is always applied

Table 2 shows the different values of the mean for metacognitive strategies. The
mean value of 4.15 shows that most learners try to listen for specific details to see
whether they can understand the topic. In practice, they often apply it. The mean value
of 4.03 was recorded to show why they also try to understand what they hear without
translating it word-for-word. On the other hand, the mean value of 3.88 shows that
some learners ask themselves if they are satisfied with their comprehension while they
are listening. The lowest mean value of 2.41 describes learners having a mental plan
before listening.
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Table 3: Descriptive Statistics for Socio-Affective Strategies (N=35)

Statements on

Responses

Calculation

Interpretation

SN socio-effective  Strongy . Strongy Mean  SD
strategies disagree Disagree  Neutral ~ Agree agree
| ask others for
feedback on how S
In practice, it is
33 }iostenisr?ggve my 1 9 5 17 2 329 1.02 sometimes applied
problems.
| attend out-of-
class events like A P F
34 conferenceswhere 5 20 5 3 1 226 0g nPractice.tts
the new language Yy app
is spoken.
| imitate the way fevm FB
35 native speakers 2 5 1 17 9 3.76 1.16 Inpractlcel,_ltdls BT
talk. apphe
| encourage
myself to listen
more even when | In practice, itis often
36 T 0 4 8 12 10 3.82 0.98 applied
problems in
understanding.
I reward myself or
treat when | In practice, it is
37 improve in 0 3 16 15 0 335 064 sometimes applied
listening.
I hope teachers
can teach me more fm P
38  skills to improve 0 0 0 7 27 479  0.40 "; p’aCt'Ce'l'.t g
my listening always applie
comprehension.
In practice, it is often
Average 1.3 6.8 5.8 11.8 8.2 3.55 1.17 applied
NOTES:

1.00-1.80= In practice, it is never applied

1.81-2.60= In practice, it is rarely applied

2.61-3.40= In practice, it is sometimes applied

3.41-4.20= In practice, it is often applied

4.21-5.00= In practice, it is always applied

In Table 3, the high mean value of 4.79 highlights the learners' hope. They all hope
teachers can teach them more skills to improve their listening comprehension.
Secondly, the mean value of 3.82 indicates that most learners encourage themselves to
listen more even when they are afraid of a problem in understanding. On the other
hand, some of them imitate how native speakers talk. The value of mean 3.76 has been
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recorded for this reason. After that, the lowest mean value of 2.26 represents that very
few learners attend out-of-class events like conferences where scholars speak a new
language.

Table 4: Descriptive Statistics for Listening Strategies

SN Listening strategies Calculation Interpretation
Mean SD
1 Cognitive strategies 3.54 1.00 In practice, it is often applied
2 Metacognitive strategies 3.54 0.97 In practice, it is often applied
3 Socio-affective strategies 3.55 1.17 In practice, it is often applied
Average 3.54 1.02 In practice, it is often applied
NOTES:

1.00-1.80= In practice, it is never applied
1.81-2.60= In practice, it is sometimes applied
2.61-3.40= In practice, it is sometimes applied
3.41-4.20= In practice, it is often applied
4.21-5.00= In practice, it is always applied

Table 4 details the cumulative mean values for three listening comprehension
strategies investigated in this study. The descriptive analysis informs that the
participants of this study prefer to use socio-affective strategies the most, followed by
cognitive and metacognitive strategies. A high mean of 3.55 has been recorded for
SLCS with (SD=1.17) indicating narrow inter-rater differences. Similarly, the mean
value assigned to CLCS has been (3.54) with the least SD of only (1.00). Metacognitive
strategies were reported to be used the least by this group, with a mean value of (3.54).

Discussion

A view of relevant literature has been used to support the findings of this survey
study. Abdalhamid (2012) investigated listening comprehension strategies used by
advanced and intermediate Arab ESL learners and found that both groups have the
highest preference for cognitive strategies. Metacognitive strategies have been ranked
next to cognitive strategies, whereas socio-affective strategies have been given the least
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preference. However, the findings are completely different from the results of the study
in hand: Myanmar students prefer to use socio-affective strategies.

On the other hand, the findings of Kassem (2015) have stated that Egyptian male
and female sophomores have also exhibited the same pattern of using cognitive
strategies the most, followed by metacognitive and socio-affective strategies. Here,
students of Myanmar prefer to use socio-affective strategies. The highest use of SLCS
might be because of their emotional preferences and admiration for their teachers. This
study result is similar to Dang et al.'s (2021) survey. Therefore, we assume that EFL
learners in Asian countries prefer to use socio-affective strategies. This may be because
of their cultural background, which gives full respect to their teachers. They rely on the
full support and guidance of their teachers.

According to the information about implementing cognitive strategies in this study,
we assume the participants have good exposure to the target language. Watching
movies in the target language is the best way to imitate the various features of that
language, such as vocabulary, grammar, intonation, ways of speaking, and so on. It can
improve not only the learners' listening skill but also their speaking skills. Therefore, it
is necessary to support and persuade them to be able to use cognitive strategies in their
listening tests and language learning processes.

On the other hand, according to the information about implementing metacognitive
strategies in this study, it is necessary to train the students to listen to the main theme of
the whole topic at first, without translating word-for-word in detail. Here, the learners
try to listen for specific details at first. If they are not advanced learners, they cannot
follow the speedy flow of native speakers.

Finally, according to the information about implementing socio-affective strategies
in this study, we assume that the teacher is a role model for the learners. The learners
believe their teacher can teach them to improve their listening skills. Therefore, it is
necessary to give them much exposure to the target language and encourage them
without frightening them of problems and difficulties in their tests. Attending
conferences where the target language is spoken can give many benefits to the learners
of that language. Here, just a few learners are interested in attending like this. So, it is
necessary to encourage and arrange for them to attend conferences.
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The results of this study also state that the learners also ask others for feedback on
solving their listening problems. This is peer learning. According to Vandergrift,
listeners employ socio-affective strategies through collaboration with peers and friends
to verify comprehension and minimize anxiety to ensure better listening comprehension
(as cited in Dang et al., 2021). Moreover, Gilakjani (2011) has also claimed that these
strategies include stimulating learning by building better learning relationships among
teachers and learners. Furthermore, it is also essential for the learner to know how to
reduce anxiety, show enhanced confidence, and maintain high motivation to maximize
listening comprehension. Therefore, we assume that the participants of this study may
apply better listening skills.

Conclusion

This empirical study reveals that EFL learners, as represented by the survey
participants, prefer to use socio-affecting strategies the most, followed by cognitive and
metacognitive strategies. This trend offers valuable insights into why EFL learners
resort to bottom-up strategies more frequently than top-down ones. The lowest
preference for metacognitive strategies entails that teachers, especially the ones who
train EFL learners, should emphasize these strategies more in listening skills courses in
order to avoid affective problems such as low self-esteem, nervousness, anxiety, low
motivation, embarrassment, etc., which hinder listeners' affective performance (Amin et
al., 2011). The study further reveals that listening comprehension is a difficult skill as it
includes complex processing of listeners' background knowledge and linguistic skills in
addition to its feature of the uncontrollable speed of delivery by a speaker. Therefore, it
Is imperative to make the learners aware of the significance of these strategies to
enhance their listening comprehension. This awareness enables English language
teachers to equip the learners with appropriate listening skills, retrospect on the
listening process, and concentrate on practicing cognitive and metacognitive strategies
during their listening tasks. The teachers must enhance their students' top-down
cognitive processing skills during listening skills classes. It will also be instrumental in
improving the listening comprehension of the EFL learners if the teachers highlight the
background of the listening contents, thus helping their students to activate content
schemata, enabling them to connect the listening content with their personal
experiences.
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The study implies that teachers can give their students the confidence and courage to
talk about their listening problems and the strategies they have to use to solve them. A
candid discussion and sharing of their successes and failures will also help the EFL
learners choose appropriate and suitable strategies. It is also crucial that teachers
encourage their students to share their feedback with their classmates to help minimize
problems and enhance the possibility of improved listening comprehension.
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